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Overall Evaluation  
 
St Elizabeth’s School, located in Much Hadham, Hertfordshire (SG10 6EW), is a non-
maintained special school and registered children's home that supports students aged 
5–19 with complex learning difficulties. This includes moderate to severe learning 
disabilities, profound and multiple learning difficulties (PMLD), and neurological 
conditions such as epilepsy. Set within 60 acres of picturesque countryside, the school 
offers both day and residential placements, providing a safe, nurturing, and stimulating 
environment that is uniquely tailored to the individual needs of each learner. 
 
The school forms part of the St Elizabeth’s Centre, a charitable organisation grounded in 
a Catholic ethos, though students of all faiths are warmly welcomed. Therapeutic and 
medical support is deeply integrated into the school’s offer, with on-site nursing, GP 
surgeries, neurology clinics and therapists supporting pupils’ physical and emotional 
well-being. In its latest Ofsted inspection in October 2023, the school was judged 'Good' 
overall, with specific praise for its highly supportive care and the enthusiasm pupils 
show for learning. 
 
From the moment you step through its doors, St Elizabeth’s feels warm, open, and 
thoughtfully designed. The physical environment is purposefully laid out, with 
classroom spaces tailored to the needs of each curriculum pathway, enabling all learners 
to thrive. Walking through the corridors, you sense the strong family atmosphere that 
underpins the school. Photographs, artwork and celebratory displays capture moments 
of joy and achievement. As one member of staff put it, “we love to celebrate” – and it 
shows. Celebration is not a bolt-on here; it is part of the school’s fabric, boosting self-
esteem and motivating learners. 
 
A central element of the school’s exceptional practice is its commitment to bespoke 
learning journeys. Each child has a comprehensive Learning Passport that travels with 
them. This ensures that anyone who works with the child—teacher, therapist, or 
support staff—has immediate access to their needs, goals, preferences and 
communication styles. This joined-up, personalised approach ensures no detail is 
missed. 
 
The Earwig Assessment and Communication tool plays a vital role in this process. “We 
want a programme that can work for us—not us changing for it,” a member of staff 
explained. The platform supports consistent, centralised documentation of learning, 
planning and assessment across teams. Its value is echoed by parents, one of whom 
shared, “Earwig is the best thing, I can see what my child is doing.” Having a tool that 
connects home and school so transparently fosters real partnership, enabling parents to 
remain informed and engaged. 
 
In every classroom, communication is a priority. Makaton is routinely embedded into 
staff-pupil interactions, promoting accessibility and empowering students to express 
themselves. Visual supports—such as Zones of Regulation boards, individual timetables, 
and targets placed on desks—are evident everywhere, and serve as daily reminders that 
learners are in control of their goals and feelings. These approaches reinforce self-
awareness and emotional literacy, helping pupils develop independence and agency. 
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Reading is also held in high regard. A dedicated Reading Garden provides a tranquil and 
inviting space for learners to enjoy books. Peer reading between different pathway 
groups helps foster a culture of shared learning. A sensory-rich table, where objects 
from books are brought to life (such as the “Tiger Who Came to Tea” display), creates an 
immersive storytelling experience that meets pupils at their own level. Encouraging a 
love of reading in this way supports communication, imagination, and connection—all 
of which are crucial for young people with SEND. 
 
The school makes full use of its beautiful outdoor space. An on-site orchard reflects 
ambitions to become a registered Forest School in the future, and outdoor learning is 
woven naturally into the curriculum. The children have access to a well-equipped 
playgroup, sensory ball pit and even a school vehicle to support off-site educational 
visits. Weekly trips to supermarkets, museums and local venues are common, allowing 
learners to practise life skills and engage with their community. These are not tokenistic 
outings—they are meaningful opportunities to prepare for adulthood. 
 
Community is not just spoken about at St Elizabeth’s—it is felt. I was lucky enough to 
attend a school assembly during my visit, and the joy in the room was tangible. Students 
and staff came together to celebrate achievements with genuine pride and unity. As one 
member of staff reflected, “Learners support each other.” Another added, “We all 
support each other.” This sense of mutual care is echoed at all levels of the school. A 
governor captured it perfectly: “They are here for the learners and make it work for 
them.” 
 
Staff at St Elizabeth’s are courageous and responsive. Their expertise is evident, but 
more than that, they are driven by values. Their bespoke and deeply thoughtful practice 
is not shaped by convenience or routine—it is built around the unique needs of their 
learners. The results are inspiring: a school filled with confident, curious and happy 
children who are not only supported but empowered. 
 
Parents echo this sentiment wholeheartedly. One parent shared, “As a parent, you feel 
that your child is very important.” Another described the impact of the school more 
personally: “Personally, this school is my safe space – and the only safe space I have.” 
Such heartfelt expressions underline the powerful, trust-based relationships that the 
school builds with families. 
 
St Elizabeth’s School should be considered an exemplar of inclusive, personalised 
education. It demonstrates what is possible when a school has the courage to lead with 
compassion and the commitment to listen and adapt to every learner’s voice. 
Exceptional practice at St Elizabeth’s is not one strategy or programme—it is a culture. 
It is a whole-school belief that every learner matters, every voice counts, and every child 
can thrive. 
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I am of the opinion that the school fully meets the standard required by the Inclusion Quality 

Mark's Inclusive School Award. There are only minor areas requiring development and the 

school is aware of these. I recommend that the school be awarded the Inclusive School 

Award and be reassessed in three years.    
     
I also recommend that the school should consider applying for Centre of Excellence status 

subject to the inclusion within its plans of the appropriate areas for development and the 

completion of the Centre of Excellence documentation. If the school chooses to pursue this 

status and it were to be awarded the school would be subject to annual review from this point 

forwards.  
  
Assessor: Ms Jo Jo Morrall    
    
Findings confirmed by Inclusion Quality Mark (UK) Ltd:    
    

  
………………………………………….   
Joe McCann MBA NPQH   
CEO Inclusion Quality Mark (UK) Ltd   
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Element 1 - The Inclusion Values of the School 
 
St Elizabeth’s School exemplifies a powerful commitment to inclusive education through 
its deeply embedded “person-centred approach.” This principle underpins every 
decision and interaction within the school, ensuring that each learner receives a truly 
bespoke educational experience tailored to their strengths, needs, and “unique values.” 
By focusing so closely on the individual, St Elizabeth’s not only empowers its pupils but 
nurtures a school community built on care, dignity, and respect. The inclusive culture 
here is not a policy—it is a lived reality. 
 
A standout feature of the school’s commitment to equity is its active Equality, Equity, 
Diversity and Inclusion (EEDI) working group. Staff describe this initiative as “a way to 
champion everyone, so everyone feels part of the community.” The group is driven by a 
belief that inclusion begins with staff and radiates outward. One senior leader 
explained: “If it flows through the staff, it flows through the children.” This ethos 
recognises that creating an inclusive environment requires staff to feel supported, 
heard, and valued conditions which are clearly met here. 
 
Professional Management Reviews (PMRs) are carefully “aligned with the school 
improvement plan,” ensuring that staff development isn’t a separate strand but part of a 
unified, strategic approach to inclusive growth. As one leader said, “We always try to 
work with everyone and bring everyone with us,” highlighting a collaborative leadership 
style that builds trust and unity. 
 
The Earwig platform as mentioned earlier, used extensively across the school, is another 
example of how St Elizabeth’s puts inclusive practice into action. This digital tool allows 
staff to log and share pupil progress in real-time, giving parents a visual and meaningful 
insight into their child’s day. One parent shared: “Earwig is the best thing—I can see 
what my child is doing.” Another commented that it helps them feel “connected to 
what’s going on in school,” especially when their child finds it difficult to communicate. 
Teachers emphasised that “we want a programme that can work for us, not us changing 
for it,” and Earwig delivers on that goal. It not only streamlines internal assessment and 
target-setting but opens a powerful communication loop between home and school. 
 
Staff at St Elizabeth’s consistently “express their satisfaction in working” at the school. 
Morale is palpably high, in large part due to the inclusive and supportive leadership 
culture. The school has embedded PRAISE awards, which offer financial recognition for 
“exemplary practice” for staff.  Beyond financial incentives, the school also provides 
protected time for professional development and access to an “on-site counsellor for 
staff.” As one senior leader put it, “Making staff feel valued is critical. If staff are 
supported, children benefit.” 
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A key tenet of inclusion is communication, and the school excels in ensuring that every 
child has a voice. Makaton, Picture Exchange Communication Systems (PECS), and visual 
supports are seamlessly integrated into classroom life. Timetables, target cards on 
desks, and Zones of Regulation boards are visible across classrooms and corridors. 
These tools empower pupils to make choices, express their needs, and engage in their 
learning. “Effective communication is paramount in fostering an inclusive environment,” 
one member of staff said—and this belief is enacted with clarity and consistency 
throughout the school. 
 
The environment itself is equally responsive to learner needs. Classrooms are 
intentionally designed around the three curriculum pathways, providing safe, 
stimulating spaces where learners can thrive. Corridors display celebrations of 
achievement—photos, artwork, certificates—showcasing the school’s love of 
celebrating even the smallest successes. One teacher shared, “We love to celebrate,” and 
this ethos contributes to the joyful, proud atmosphere evident in every corner of the 
school. 
 
Inclusion at St Elizabeth’s extends beyond the classroom. The school works closely “with 
external agencies to maximise positive effects for the children,” especially those who are 
“Children in Need or Looked After Children.” This partnership-based approach ensures 
that pupils receive holistic care and that families feel supported too. One parent said, “As 
a parent, you feel that your child is very important,” while another movingly added, 
“Personally, this school is my safe space—and the only safe space I have.” 
 
This commitment to safety and inclusion is evident in everything the school does. Staff 
described the school motto— “living life to the full”—as more than a phrase: it’s a 
guiding principle. Leaders and staff embody it through their actions, showing 
unwavering belief in every learner’s potential. 
 
In summary, St Elizabeth’s School is a shining example of inclusive education in action. 
Through its person-centred planning, strategic staff support, innovative use of 
technology, and unwavering dedication to student voice and celebration, the school has 
built a culture where everyone feels seen and valued. As one governor aptly stated, 
“They are here for the learners and make it work for them.” That ethos is not just 
admirable—it is exceptional. 
 
Next Steps: 
 
As part of their ongoing commitment to inclusion, the school has identified a clear next 
step: ensuring that all staff across all levels will develop a deeper understanding of each 
student’s individual targets and resource accordingly. This will be achieved through a 
structured programme of observations, allowing staff to gain greater insight into the 
specific needs, learning styles, and progress of the pupils they support. This approach is 
highly valuable, as it strengthens consistency across the school and ensures that every 
adult working with a child is well-informed and equipped to make appropriate, 
personalised adjustments. It also fosters a collaborative, reflective culture where best 
practice is shared and reinforced. By embedding this level of understanding into 
everyday interactions, the school deepens its inclusive ethos and enhances its ability to 
meet each learner where they are—academically, socially, and emotionally. 
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Element 2 - Leadership and Management and Accountability 
 
Leadership at St Elizabeth’s School is a clear driving force behind its inclusive and 
supportive culture. The Senior Leadership Team (SLT) demonstrates an “unwavering 
commitment to fostering a sense of belonging that ensures all voices are valued.” This 
ethos is not simply aspirational—it is embedded in everyday practice. Staff, pupils, and 
stakeholders consistently reported feeling seen, heard, and supported, reflecting the 
school’s deep commitment to collaborative, inclusive leadership. 
 
The visibility and approachability of school leaders make a noticeable difference. As one 
SLT member described, “we are very visible, and always out and about,” which 
contributes to a culture of open communication and immediate support. Leaders are 
“very operational during the day,” ensuring they are present in the day-to-day life of the 
school while also maintaining a clear strategic focus. 
 
Safeguarding remains a central and deeply embedded priority. The school serves a 
highly vulnerable cohort, and the consistency of its safeguarding procedures is 
exceptional. Leaders understand that for learning to flourish, students must feel secure. 
The impact of this is clear in the feedback from families— “100% of parents believe 
their children are safe at school,” according to recent CSI inspection results. This trust in 
the school’s safeguarding culture is a strong endorsement of both its policy and its 
practice. 
 
The school’s approach to staff development is equally noteworthy. A carefully designed 
CPD (Continuing Professional Development) programme aligns with both “statutory 
requirements” and “individual aspirations,” supporting staff to grow professionally in 
ways that benefit both themselves and their learners. The school values professional 
agency and provides structured opportunities for growth without overwhelming staff. 
As one SLT member explained, they “put things in stages so people don’t get 
overwhelmed”—a thoughtful and humane approach that ensures development remains 
empowering rather than stressful. 
 
Staff wellbeing is clearly a priority, reflected in both the culture and strategic planning. 
Leaders actively seek “efficient ways to do things” to protect staff time and maintain 
high morale. This attention to workload management, combined with strong pastoral 
support, is bearing fruit— “staff engagement is increasing and much higher than 
benchmarks,” according to a member of staff responsible for HR. These practices 
demonstrate that staff wellbeing is not a secondary concern but an integral part of how 
the school operates. 
 
The Governing Body plays a meaningful and informed role in this inclusive leadership 
structure. Described as “well trained and knowledgeable,” governors are fully engaged 
in strategic planning and provide effective challenge and support to the leadership team. 
This creates a cycle of accountability and reflection that ensures decisions are robust 
and responsive to the needs of the entire school community. 
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In summary, the leadership at St Elizabeth’s is both strategic and compassionate, 
creating the conditions for an inclusive, high-functioning school. Through strong 
safeguarding, a responsive CPD programme, visible and supportive leadership, and a 
clear prioritisation of staff wellbeing, the school runs exceptionally well modelled by a 
leadership team that leads with integrity and care. 
 
Next Steps: 
 
Looking ahead, the school has identified a positive step to further strengthen its 
inclusive ethos by appointing a governor for inclusion. This decision will bring an added 
layer of expertise, focus, and oversight to inclusion strategy at a governance level. A 
dedicated inclusion governor will help ensure that inclusion remains a visible, 
measurable priority across all policies and practices. This role also reinforces 
accountability and alignment between the school’s inclusive values and its long-term 
vision. It is an excellent strategic move to embed inclusion more deeply into leadership 
structures 
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Element 3 - Curriculum – Structure, Pupil Engagement and Adaption 
 
At St Elizabeth’s School, the curriculum is designed with a clear, inclusive vision that 
centres on the individual needs, strengths, and aspirations of each learner. Structured 
around three tailored pathways, the curriculum framework ensures that all students 
access learning that is meaningful, personalised, and appropriately challenging. Each 
pathway—while distinct in delivery—is thematically linked, allowing learners to explore 
the same overarching topic in differentiated ways suited to their cognitive profiles and 
communication styles. 
 
The use of specific classrooms for each pathway allows staff to create specialised 
learning environments, further enhancing accessibility and engagement. These rooms 
are thoughtfully adapted, with resources and strategies matched to each group’s 
learning style. This level of differentiation ensures that while pupils may follow different 
routes, they remain united by a shared learning community. 
 
A multidisciplinary ethos underpins the curriculum. Staff spoke positively about the 
school’s on-site therapists, with one remarking they feel “privileged to have our 
therapists on site—who can share their skills.” This collaboration between education, 
therapy, and care staff creates a rich, responsive offer where professionals can address 
the complex needs of learners in a coordinated and holistic manner. 
 
Importantly, the curriculum is fully aligned to learners’ Education, Health and Care Plans 
(EHCPs) and the Preparing for Adulthood outcomes. Teachers and leaders ensure that 
academic goals are balanced with the development of life skills, independence, 
emotional regulation, and communication. One teacher shared that “you can take your 
students where they are taking you,” capturing the dynamic, learner-led nature of the 
classroom. The school embraces flexibility and responsiveness, allowing teaching to be 
adapted in real time to meet learners' needs. 
 
This empowerment is supported at all levels. As another teacher explained, “we are able 
to be creative and plan... we are given autonomy,” and “empowerment of SLT [is] really 
essential to our development.” This culture of trust and professionalism allows staff to 
bring their expertise into the curriculum, fostering innovation and ownership. 
 
The curriculum also extends well beyond the classroom. Weekly visits to local 
landmarks, like castles, are used to reinforce thematic learning and offer real-world 
contexts that deepen understanding. Cultural assemblies and themed celebrations 
reflect the school’s commitment to promoting diversity and inclusion across the 
curriculum. 
 
The school’s extracurricular offer is equally strong. A range of lunchtime clubs, 
enrichment sessions, and sporting activities supports the development of physical 
health, teamwork, and personal interests. This approach recognises that learning is 
multi-dimensional, and that success comes in many forms. As one LSA shared, “we are 
able to celebrate the small achievements,” highlighting the school's culture of valuing 
every step of progress. 
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Central to tracking and celebrating this progress is the previously mentioned Earwig 
platform—a widely praised tool by staff, LSAs, and parents alike. Earwig enables the 
school to “hold centrally so much information for us,” capturing observations, evidence, 
and updates from multiple professionals in one place. Staff described how the platform 
helps to “share information across the disciplines,” supporting joined-up planning and a 
holistic view of each learner’s journey. It also strengthens communication with families, 
ensuring that everyone involved in a child’s education can contribute and stay informed. 
 
In essence, St Elizabeth’s delivers a curriculum that is responsive, empowering, and 
deeply inclusive—one that nurtures each child’s full potential, both in and beyond the 
classroom. 
 
Next Steps: 
 
The school has identified the goal to increase extracurricular offerings as part of its 
curriculum development. This is a positive and forward-thinking aim, as expanding 
enrichment opportunities will further enhance engagement, support pupil wellbeing, 
and open up even more inclusive avenues for achievement. It also reflects a desire to 
respond to pupil voice and build on existing strengths in holistic development.  
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Element 4 - Teaching and Learning – Learning Environment, Planning Resources, 
Pedagogy 
 
A central, reoccurring aim at St Elizabeth’s School is the delivery of “high quality, 
personalised teaching and learning experiences.” This is an admirable aspiration, but 
what distinguishes St Elizabeth’s is how effectively and consistently it is realised in 
practice. In a setting where learners have complex, diverse needs, the school’s ability to 
individualise learning while maintaining ambition is particularly commendable. 
 
Learning at St Elizabeth’s is deeply personalised. Staff are required not only to design 
lessons linked to curriculum topics but also to carefully align with Education, Health and 
Care Plans (EHCPs), sensory profiles, communication needs, and medical 
considerations. Despite the inherent complexity of this task, staff manage it with clarity, 
compassion, and a high level of professionalism. One parent commented that the school 
“feels like they make systems to fit that child at that time,” capturing the essence of this 
tailored approach. 
 
At the heart of curriculum delivery is a strong emphasis on Personalised Work (PW). 
The curriculum is “noticeably broad and individually tailored,” and this customisation 
ensures each pupil is supported to progress meaningfully and at their own pace. Parents 
echoed this sentiment, describing the school as “amazing at tailoring lessons to help the 
children learn and grow.” 
 
The learning environment further supports this ethos. Classrooms are calm, organised, 
and equipped with high-quality resources that respond to learners’ sensory, physical, 
and cognitive needs. Whether through adaptable seating, visual supports, or 
engagement-focused tools, the school provides learners with the independence and 
security they need to thrive. 
 
Technology, particularly the use of Apple devices and Earwig, is another key strength. 
Earwig was praised consistently by staff and parents alike for its ability to give “a 
holistic view of learning.” One parent called it “brilliant,” and teachers highlighted how it 
helps “share information across disciplines.” Because multiple professionals can 
contribute, it creates a rich, joined-up picture of each learner’s development, enhancing 
both planning and reflection. 
 
Importantly, this technological integration is balanced with a strong focus on 
relationships. During the learning walk, it was clear that human interaction remains 
central to the classroom experience. Staff use technology as a tool to enhance—not 
replace—connection, ensuring that relational pedagogy continues to be a strength 
across the school. 
 
The teaching team also benefits from a robust programme of professional development. 
Staff described this as “continuous” and “both ways,” meaning they are not only trained 
in statutory approaches but also supported in line with their personal interests and 
aspirations. This approach fosters motivation, expertise, and reflective practice. As one 
teacher noted, they are given “complete freedom to create the curriculum that we 
envisage for our pathway,” empowering them to innovate and personalise learning 
effectively. 
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Sharing strategies with families is also embedded into practice. One parent shared how 
staff “will share successful strategies so we can recreate it,” which enhances consistency 
between home and school—something particularly vital for learners who thrive on 
routine and predictability. 
 
Overall, learning and teaching at St Elizabeth’s are shaped by creativity, flexibility, and 
deep individual understanding. The professionalism, empathy, and collaborative ethos 
of staff underpin an approach that not only meets learners where they are but gently 
and persistently supports them to grow. 
 
Next Steps: 
 
St Elizabeth’s has identified two key developmental goals to further enhance its teaching 
and learning provision. 
 
First, the school aims for all staff to complete training in Attention Autism—a well-
researched approach designed to build engagement, attention, and communication for 
autistic learners. With an increasing number of pupils with ASC (Autistic Spectrum 
Condition) on roll, this is a highly relevant and forward-thinking step. It will equip staff 
with a consistent, evidence-based approach that ensures learners are supported in ways 
that truly suit their processing styles and communication needs. 
 
Secondly, the school plans to appoint a Visual Impairment Lead to deepen its expertise 
in supporting learners with visual needs. This is an excellent and necessary move, as 
visual impairment is a highly specific and often underrepresented area of need. By 
developing internal expertise, the school will ensure that learners with VI are not only 
included but actively empowered to access the curriculum through tailored approaches 
and appropriate adaptations. 
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Element 5 - Assessment 
 
At St Elizabeth’s School, assessment is not a system of pressure—it is a purposeful, 
learner-centred practice designed to support growth, celebrate progress, and guide 
responsive teaching. The school has successfully embedded an inclusive and thoughtful 
approach to assessment that reflects its ethos of dignity, personalisation, and 
continuous improvement. 
 
Central to this process is the use of the Earwig Assessment Tool, a flexible digital 
platform that enables staff to capture and review pupil progress over time. Staff, 
parents, and leaders consistently praised this system. One parent shared, “we can see 
what our child is doing,” reflecting the transparent, real-time nature of the tool. For staff, 
Earwig allows for dynamic target setting and review, ensuring that assessments remain 
relevant, adaptable, and reflective of the child’s current profile. As a member of the 
Senior Leadership Team noted, “we’re constantly changing and adapting our curriculum 
to meet the needs of our community,” and assessment plays a key role in informing 
those changes. 
 
Weekly sharing of updated targets with families is a particular strength. This consistent 
communication builds trust and alignment between home and school, allowing parents 
to reinforce learning and routines outside the classroom. It is a powerful way to 
maintain momentum and ensure that everyone in a learner’s life is pulling in the same 
direction. 
 
Assessment at St Elizabeth’s is holistic and collaborative. The process is not limited to 
academic data—it incorporates observations of emotional regulation, social 
interactions, behaviour, and independence, resulting in a rich and complete 
understanding of each child. Staff use this information to “triangulate observations and 
data,” ensuring that decisions are evidence-informed and contextualised. Staff also meet 
regularly in classroom and leadership meetings to review findings, identify emerging 
needs, and adapt strategies. These forums ensure that “assessment is collaborative,” as 
one SLT member put it, bringing together multiple professionals to share insight, 
challenge assumptions, and celebrate success. 
 
Visible learning targets within classrooms help pupils, where appropriate, understand 
what they are working towards. One governor noted, “the learners know where they 
are,” demonstrating that pupils are not passive recipients in the process—they are 
empowered to engage with their own progress. This aligns closely with the school’s 
focus on developing independence and agency. 
 
The SLT is also highly attuned to the evolving needs of the school’s population. Leaders 
shared how they are “constantly looking at the demographic of our learners”, and this 
demographic reflection directly informs what is assessed, how it is measured, and how 
outcomes are acted upon. This level of responsiveness is both strategic and deeply 
inclusive. 
 
Importantly, assessment is approached with sensitivity. A teacher reflected thoughtfully, 
“Why are we measuring things and why? Does it benefit them?” This reflective mindset 
highlights how the school avoids assessment for assessment’s sake. Instead, they 
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maintain a clear focus on meaningful impact, ensuring that any data collected ultimately 
benefits the learner’s journey. 
 
In summary, St Elizabeth’s uses assessment as a tool of empowerment, not pressure. The 
school’s practices are intelligent, joined-up, and compassionate—supporting staff, 
families, and learners in a shared commitment to growth. 
 
Next Steps: 
 
A current focus for the school is to develop systems that ensure all staff are actively 
involved in the recording process, further strengthening the goal of capturing a “holistic 
picture of progress.” This is a valuable development, as it will harness the diverse 
insights of all staff who interact with a child, from teachers to support staff, creating a 
richer and more accurate understanding of needs and progress. 
 
In addition, there is an ongoing emphasis on ensuring EHCP targets remain central to 
the assessment process. The use of the Earwig software to support this ensures targets 
are tracked, updated, and evaluated in a structured and responsive way. This alignment 
between statutory outcomes and daily teaching practice demonstrates excellent 
strategic thinking and a commitment to personalised, purposeful learning. 
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Element 6 - Behaviour, Attitudes to Learning and Personal Development 
 
At the heart of St Elizabeth’s School lies a deeply rooted Catholic ethos, which 
powerfully shapes its approach to behaviour, relationships, and personal development. 
The values of compassion, dignity, respect, and care are not abstract ideals—they are 
embedded in the day-to-day life of the school and are visibly lived out across the 
community. Staff consistently aim to nurture intrinsic motivation, promoting self-
regulation and social responsibility, rather than relying on external control or fear of 
consequences. This progressive approach reflects a commitment to authentic moral 
growth over simple compliance. 
 
The learning environment itself is calm, warm, and highly structured—emotionally and 
physically safe spaces that provide consistency, predictability, and care. My visit 
confirmed the atmosphere described by Ofsted as one where “the nurturing 
environment promotes exceptional well-being.” Classrooms are purposeful yet peaceful, 
characterised by respectful relationships and a strong sense of shared understanding 
between pupils and staff. This emotional safety enables pupils to engage meaningfully in 
learning and in their relationships with others. 
 
Behavioural support at St Elizabeth’s is highly individualised, yet remains underpinned 
by a whole-school, inclusive framework. The school’s Positive Behaviour Support (PBS) 
working group plays a key role in shaping policy and practice. Behaviour plans are 
person-centred and proactive, developed collaboratively and reviewed frequently. As 
one teacher explained, “PBS plans are highly inclusive—they’re a support tool for us, but 
also for the individual to manage emotional regulation.” This dual purpose—supporting 
both the child and the adults around them—is a cornerstone of the school’s approach. 
 
Teachers also acknowledged the importance of community and consistency in 
behaviour management, noting, “We all recognise there needs to be an individualised 
approach—but it’s approached as a community.” This shared ownership and 
professional collaboration ensure that learners experience a consistent, compassionate 
response that is aligned across all contexts. Parents commented positively on the 
school’s quick and sensitive interventions, with one parent noting, “Reaction time is 
very immediate,” and another appreciating how the school “takes on all topics—puberty, 
hygiene, etc.” with openness and sensitivity. 
 
The school’s bespoke pathways and behaviour systems reflect an understanding of each 
learner’s emotional, social, and developmental stage. Behaviour is seen not as a problem 
to solve, but as communication to understand—mirroring the school’s wider inclusive 
values. Individual behaviour plans are dynamic, integrated into the broader educational 
offer, and supported by robust communication with all stakeholders. One senior leader 
shared how the team “liaises with all areas of support the child engages with,” ensuring 
consistent messaging, joined-up strategies, and shared insight. 
 
Celebration and recognition also form a vital part of the school’s behaviour ethos. 
Learners’ successes—whether academic, social, or personal—are made visible and 
meaningful through display boards, assemblies, and daily interactions. These acts of 
recognition nurture confidence and a sense of belonging. 
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Notably, the school’s approach results in real-world impact: there have been no fixed-
term exclusions, and the atmosphere throughout is one of mutual care and 
responsibility. Pupils know where to go if they are worried, and staff model empathy, 
fairness, and emotional regulation. 
 
In summary, behaviour at St Elizabeth’s is not managed—it is cultivated through 
relationships, values, and community. The school's inclusive, relational approach is a 
profound strength and speaks to the integrity and coherence of its practice. 
 
Next Steps: 
 

St Elizabeth’s continues to innovate with their inclusive ethos by planning to enhance 
their inclusion plan through interweaving opportunities into the curriculum itself. This 
is a particularly commendable approach. Rather than bolting on additional programmes 
or assemblies—which can place undue strain on timetables—the school is finding ways 
to build inclusion into the rhythm of the school day. This helps ensure every learner, 
regardless of their needs or schedule, experiences and contributes to the school’s 
inclusive values. Their ability to create bespoke and personal timetables for each learner 
makes this not only possible but highly effective. 
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Element 7 - Parents, Carers and Guardians 
 
At St Elizabeth’s, the partnership with families is a central pillar of the school’s inclusive 
ethos. Their stated aim of “fostering a robust partnership with parents and carers” is more 
than a mission statement—it is a lived reality. Throughout my visit, I observed this 
commitment in action, reflected in the school’s communication systems, collaborative 
practices, and the strong, mutual trust evident between staff and families. 
 
Parents are offered a range of meaningful opportunities to engage throughout the academic 
year. These include online consultations, written progress reports, and active involvement 
in EHCP annual reviews. The consistency and accessibility of these interactions highlight 
the school’s belief that for learners to truly flourish, parents and carers must be active and 
informed partners. As one parent noted, “communication is individualised,” reflecting how 
the school adapts its approach to meet the needs of each family. 
 
The use of the Earwig platform is a particular strength. This tool enables real-time sharing 
of children’s achievements and activities. Parents describe it as transformative— “I feel like 
everything is personally tailored to my child.” This real-time insight not only strengthens 
communication but also fosters pride, belonging, and transparency. Families feel genuinely 
included in their child’s educational journey. 
 
The school also supports and encourages peer connections among families. As one parent 
shared, the school “encourages parents to connect” and “allows me to get to know other 
parents for extra support.” This nurturing of community amongst families is powerful, 
particularly in a setting supporting children with complex needs, where informal networks 
can be a vital source of reassurance and shared understanding. 
 
Community events such as performances and celebrations are integral to the school’s 
culture. They are more than social gatherings—they are opportunities for learners to shine 
and for families to be part of a wider supportive community. “They welcome everyone as a 
whole,” said one parent, capturing the inclusive and celebratory spirit that characterises 
these events. Public acknowledgment of success is another hallmark: “they publicly 
celebrate achievement,” a simple but deeply meaningful act that reinforces each child’s 
value and progress. 
 
St Elizabeth’s also provides critical support for families navigating complex medical and 
educational needs. On-site therapeutic, medical, and specialist teams not only serve pupils 
but offer families guidance and reassurance, creating a joined-up, holistic approach. Parent 
workshops provide insight into school strategies and help families apply similar techniques 
at home, supporting consistency and extending the impact of learning. 
 
The school’s transparency also deserves praise. Policies, meeting minutes, and key updates 
are published online, while regular surveys provide families with a structured avenue for 
feedback. The fact that this input informs planning reflects a culture that listens and evolves 
in response to its community. 
 
 
 



Report on IQM Inclusive School Award  

  

In return, families actively give back—whether through fundraising or practical 
contributions, their involvement enhances resources and strengthens ties. The result is a 
community rooted in mutual respect and shared purpose, where, as one parent put it so 
clearly, “everything is personally tailored to my child.” 
 
Next Steps: 
 

St Elizabeth’s plans to build on the existing parent association to support the school in 
raising further funds. This is an excellent initiative. Fundraising groups not only provide 
vital resources for enhancing the school environment but also give parents a tangible and 
empowering way to contribute to the success of their children. Being part of these efforts 
can help parents feel even more connected and invested in school life, while also enriching 
opportunities for all learners. 
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Element 8 - Links with Local, Wider and Global Community 
 
At St Elizabeth’s School, engagement with the wider community is not viewed as an 
optional enrichment—it is fundamental to how the school delivers its mission of 
preparing learners for life beyond the classroom. This commitment to equipping 
students with “transferable life-long skills” is consistently visible in how the school 
connects its curriculum with real-world experiences, empowering all learners, including 
those with the most complex SEND needs. 
 
One of the school’s standout strengths is the thoughtful integration of work experience 
placements into everyday school life. These opportunities are not just symbolic—they 
are structured, purposeful, and impactful. For learners, especially those in Pathway 1, 
these placements offer a meaningful chance to build independence, take on 
responsibility, and gain practical, employability skills. As one parent reflected, the school 
offers “support and preparation to open up experiences for our children,” even when 
those experiences may seem out of reach. 
 
The school’s Enterprise Placement initiative exemplifies this. Learners take ownership 
of charitable events by researching needs, purchasing ingredients, preparing food, and 
hosting meals. This approach develops leadership, community awareness, and 
collaboration, and instils a strong sense of purpose. As a student proudly shared, “I am 
an event coordinator and I organised the VE Day party,” showcasing how learners are 
given real roles that celebrate their agency and contribution. 
 
Importantly, St Elizabeth’s refuses to be held back by the challenges typically associated 
with SEND education in this area. As a governor noted, “work experience is more 
challenging for us—but they face it head on with inclusion.” This determination is part 
of what makes the school’s approach so effective. There is a deep-rooted belief that all 
learners should have access to meaningful, community-based opportunities, and the 
school’s leaders work proactively to make that vision a reality. 
 
The commitment to broadening experiences extends beyond work placements. Weekly 
community visits are embedded in the timetable, with trips to supermarkets, museums, 
cafes, and cultural spaces. These aren’t passive excursions—they are tightly linked to 
curriculum goals, such as practising budgeting, enhancing social communication, and 
building cultural capital. Even outings that appear “fun” on the surface are designed 
with purpose and relevance. As a parent observed, “this is such a great community 
here—but they always open up experiences to the outside world.” 
 
St Elizabeth’s also excels in bringing the community into school. Events such as Apple 
Day, Pride Day, the Santa Dash, and international food festivals are lively, inclusive 
celebrations of identity, diversity, and togetherness. These occasions help students build 
social understanding, experience joy, and form a sense of belonging beyond academic 
success. They also showcase to families and local stakeholders what meaningful 
inclusion looks like in practice. As one governor aptly put it, “there is a wide world out 
there—and the children enjoy experiencing that.” 
Ultimately, St Elizabeth’s models a bold and outward-facing approach to inclusion—one 
that not only prepares its students for the world but also invites the world to meet them 
with understanding, respect, and open arms. 
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Next Steps: 
 
The school’s goal to link with more alternative providers and widen the range of 
employers involved in work experience placements is a highly promising development. 
This will enhance the variety and accessibility of learning opportunities, ensuring every 
learner can find a placement that aligns with their interests, needs, and aspirations. 
Expanding these links will continue to build learner confidence, autonomy, and a sense 
of purpose beyond school life. 
 
 
 
 
 
 
 
 
 
 
 


